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This curriculum is broken into three units. The units can each stand alone or
can be used in succession. After completing all three units, students will
have foundational knowledge of the history of the Holocaust and the
Violins of Hope's role in the preservation of Jewish heritage, as well as
music's role in the cultural identity of people around the world.

Included in each unit are Student Hand Outs, in which students will
complete reading and writing assignments so that you may check for
understanding. Deep Dives and Additional Assignments are provided
throughout the Teacher Guide, which can lengthen the lessons to their full
durations (listed below).

Unit 1: The Holocaust: An overview
   Subject(s): History
   Grades: Middle and High School
   Duration: 1-5 Class Periods

Unit 2: The Violins of Hope: With culminating LPO visit
   Subjects(s): History, Music
   Grades: Middle and High School
   Duration: 1-3 Class Periods

Unit 3: Fiddling Around the World: An exploration of folk music & fiddle.
   Subject(s): Geography, Ethnomusicology
   Grades: Upper Elementary and Middle School
   Duration: 1-2 Class Periods
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Introduction

Tori Lambert
Education Coordinator
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This lesson is meant to serve as an introduction to the Holocaust for educators
and students. It should last at least 60 minutes but can be expanded much
further by choosing to include the optional Deep Dives and Assignments.

Having solid foundational knowledge of the Holocaust is an essential precursor
to understanding the Violins of Hope’s role in the preservation of Jewish
heritage. In this way, students will be able to fully appreciate the Violins of Hope
exhibit in Unit 2.

Social Studies - 8.14.g. - Explain the causes and
consequences of the Holocaust, including
antisemitism, Nuremberg Laws restricting civil rights,
resistance efforts, experiences of people including
Anne Frank, concentration camp system, liberation of
camps by the Allies, and Nuremberg trials

 
Social Studies - US.15.j - Explain the use of violence
and mass murder as demonstrated by the Nanjing
Massacre, the Holodomor, the Holocaust, and the
Bataan Death March and the treatment of U.S.
prisoners of war. 

 
Social Studies - US.15.k - Analyze the Holocaust,
including the suspension of basic civil rights by the
Third Reich, concentration camp system, antisemitism,
persecution of Jews and non-Jews, Jewish and non-
Jewish resistance, the role played by the United
States in liberating Nazi concentration camps,
immigration of Holocaust survivors, and the
Nuremberg trials. 

Academic Standards

Unit 1: The Holocaust
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Antisemitism
Aryan
Auschwitz
Concentration camp
Ghetto
Holocaust
Jewish
Nazi
Propaganda
Resistance
World War II

The following terms will be used in this unit. Their definitions
can be found in the Glossary on page 28:

Materials Needed

Projector/Promethean board with audio output
Writing utensils, for students

Grade Levels

Middle and High School

Vocabulary
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Instructional Sequence

Guidelines for Teaching About the Holocaust — United States Holocaust Memorial
Museum (ushmm.org) https://www.ushmm.org/teach/fundamentals/guidelines-for-
teaching-the-holocaust

Echoes & Reflections: Supporting Classroom Instruction
https://echoesandreflections.org/prepare/ As students study the Holocaust, they
frequently—and understandably—struggle with understanding not only how the Holocaust
was able to happen, but also why and how genocide continues to occur in the world, and
what has been, and can be, done to prevent such atrocities from occurring.  Echoes &
Reflections is designed to help educators teach about the Holocaust in a comprehensive
and meaningful way. It includes videos that expand on certain topics (antisemitism, the
ghettos, etc.), answers to tough questions that students may ask, and much more.

Prepare Yourself:1

What do you already know about the Holocaust?
What do you want to know about the Holocaust?

Prepare the Students - Pre-Lesson Discussion Questions:2

To provide students with an overview of the Holocaust, watch the following short
documentary with them. It will provide details regarding the main historical events.
(Runtime: 13 min 28 sec):

See page 6 for Student Handout

Present: Historical Facts of the Holocaust

      What is the Holocaust? Education Video Toolbox     
                https://tinyurl.com/what-is-the-holocaust

3
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What is something that you learned in this lesson about the Holocaust that you did not
know before?
Why do you think it is important to study how and why the Holocaust happened? What do
you think people can learn from it?

Summarize - Post-Lesson Discussion Questions:4

https://www.ushmm.org/teach/fundamentals/guidelines-for-teaching-the-holocaust
https://echoesandreflections.org/prepare/
https://tinyurl.com/what-is-the-holocaust


What is the Holocaust? Student Hand Out
Name Date Class

The Holocaust was the Nazi’s attempt to murder the _ _ _ _ _ _ people, first in Europe and
ultimately everywhere in the world, if they could.

The Nazis came to power in _ _ _ _ , a critical turning point in history.
According to the Nazi’s racist, biological, _ _ _ _ _ _ _ _ _ _ view of the world, the German
people, who were part of the _ _ _ _ _ race, were the epitome of mankind.

The Nazis called their problem with the Jews “_ _ _   _ _ _ _ _ _   _ _ _ _ _ _ _.”
In the course of the pre-war years, 1933-_ _ _ _, approximately half of the German-Jews left
Germany. Unfortunately for many of them, they ended up going to neighboring countries and
being caught.

On September 1, 1939, Germany invaded _ _ _ _ _ _, and that brought the beginning of World
War II.

On June 22, 1941, Germany invaded the _ _ _ _ _ _   _ _ _ _ _, in an operation that was code
named “Operation Barbarossa.”

By the end of _ _ _ _, in that first stage, the first six months of murder, [the Nazis] had already
murdered 800,000 Jews, or even more.
True / False: The Final Solution to the Jewish Question was to murder Jews from all over Europe.

When did the murdering of Jews finally stop? At the end of _ _ _ _ _   _ _ _   _ _.
 _ _ _ _ _ _ _ _ _ became ultimately the largest and most industrialized murder center of the
entire history.
Ultimately, Auschwitz murdered more than _   _ _ _ _ _ _ _ people, nearly all of them Jews.
Six million Jews were murdered in the Holocaust. The narrator tells us that the Nazis did and did
not achieve their goals. Why is that? ________________________________________

Introduction
1.

The Nazi Rise to Power
1.

2.

Separation, Exclusion, and Expulsion
1.

2.

War & Territorial Expansion
1.

“Operation Barbarossa” Systemic Murder Begins
1.

The “Final Solution” Coalesces
1.

2.

Perfecting Industrial Murder
1.

2.

3.
4.

      _________________________________________________________________
      _________________________________________________________________

[circle one]

As you watch the video titled "What is the Holocaust?" fill in the blanks or answer the questions.
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antisemitic     1939     a million     Poland     Jewish     1933     World War II

Auschwitz     1941     Aryan     Soviet Union     The Jewish Question

WORD BANK



What is the Holocaust? Answer Sheet

The Holocaust was the Nazi’s attempt to murder the Jewish people, first in Europe
and ultimately everywhere in the world, if they could.

The Nazis came to power in 1933, a critical turning point in history.
According to the Nazi’s racist, biological, antisemitic view of the world, the German
people, who were part of the Aryan race, were the epitome of mankind.

The Nazis called their problem with the Jews “The Jewish Question.”
In the course of the pre-war years, 1933-1939, approximately half of the German-
Jews left Germany. Unfortunately for many of them, they ended up going to
neighboring countries and being caught.

On September 1, 1939, Germany invaded Poland, and that brought the beginning of
World War II.

On June 22, 1941, Germany invaded the Soviet Union, in an operation that was code
named “Operation Barbarossa.”

By the end of 1941, in that first stage, the first six months of murder, [the Nazis] had
already murdered 800,000 Jews, or even more.
True / False: The Final Solution to the Jewish Question was to murder Jews from all
over Europe. TRUE

When did the murdering of Jews finally stop? At the end of World War II.
Auschwitz became ultimately the largest and most industrialized murder center of the
entire history.
Ultimately, Auschwitz murdered more than a million people, nearly all of them Jews.
Six million Jews were murdered in the Holocaust. The narrator tells us that the Nazis
did and did not achieve their goals. Why is that? [Free response]

Introduction
1.

The Nazi Rise to Power
1.

2.

Separation, Exclusion, and Expulsion
1.

2.

War & Territorial Expansion
1.

“Operation Barbarossa” Systemic Murder Begins
1.

The “Final Solution” Coalesces
1.

2.

Perfecting Industrial Murder
1.

2.

3.
4.
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Deep Dive: More History

For more lesson plans, please see Teaching Materials on the Holocaust —
United States Holocaust Memorial Museum:

 https://www.ushmm.org/teach/teaching-materials/holocaust

1

For more details regarding the events of World War II and the Holocaust,
please see Echoes & Reflections Timeline of the Holocaust:

https://timelineoftheholocaust.org/

Designed as a resource for students, this timeline chronicles key dates in the
history of the Holocaust from 1933-1945.

Make sure to check out the Resources, Links, and Downloads, located on the
right side of the website. This includes suggested classroom activities, lesson
plans, and printables.

2

For another mini-documentary by Yad Vashem, please watch "Life in the
Warsaw Ghetto," a Guide for the Classroom:

 https://tinyurl.com/lifeinthewarsawghetto (Runtime: 13 min 54 sec)

3
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Deep Dive: Music in WWII

Discuss the difference between spiritual resistance and armed resistance
with your students (definitions provided on the Student Hand Out and in the
Glossary).

Read the lyrics and listen to the songs “Zog Nit Keyn Mol” and “Shtil di Nakht”
which were both written by Hirsch Glik, a young Jewish man imprisoned in the
Vilna Ghetto. Hirsch Glik was murdered in the Holocaust.

Zog Nit Kayn’mol (Never Say This Is the End) YouTube Recording:
https://tinyurl.com/glick-never-say

Shtil Di Nakht Iz Oysgeshternt (Quiet, The Night is Full of Stars) YouTube
Recording: https://tinyurl.com/glick-quiet-the-night 

See pages 10-11 for Student Hand Out.

1

Listen to the album “Yiddish Glory” for more examples of resistance songs.

The Lost Songs of World War II - YouTube Playlist:
https://tinyurl.com/yiddish-glory 

2
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Name Date Class

Armed resistance: acts
of opposition, defiance,

or sabotage using
weapons or including

typical battles, attacks,
or guerrilla strikes.

Spiritual resistance: acts of resistance aimed at preserving
human dignity in dehumanizing conditions

Shtil Di Nakht Iz Oysgeshternt (Quiet, The
Night is Full of Stars)
English translation
 
Silent stars are shining over you
In the frost your hands are numb
Remember, sweet comrade, how I showed you
How a soldier holds her gun
 
A girl, a coat of fur and leather
Holding a pistol in her hand
Waiting and watching for the German
Convoy to come around the bend

She aims her trusty little weapon
Breathes, and pulls the trigger back
A transport full of ammunition
One shot stops it in its tracks

At dawn, she crawls out of the forest
With garlands of snow all in her hair
One more little victory for freedom
One more comrade brave and fair

 Zog Nit Kayn’mol (Never Say This Is the End)
 English translation
 
Never say that you're going your last way
Although the skies filled with lead cover blue days
Our promised hour will soon come
Our marching steps ring out: 'We are here!'
 
From green lands of palm to lands with white snow
We come with our pain and our woes
And from where a spurt of our blood falls
Will sprout our strength and our courage
 
Today the morning sun will accompany us
And the night will fade away with the enemy
But if the sun waits to rise
Like a password this song will go from generation
to generation
 
This song is written with blood and not with [pencil]
lead
It's not a tune sung by birds in the wild
This song was sung by people amidst collapsing
walls
Sung with pistols in their hands
 
So never say that you're going your last way
Although the skies filled with lead cover blue days
Our promised hour will soon come
Our marching steps ring out: 'We are here'!

Music in WWII Student Hand Out

Read the lyrics to the songs “Zog Nit Keyn Mol” and “Shtil di Nakht”
which were both written by Hirsch Glik, a young Jewish man imprisoned
in the Vilna Ghetto. Hirsch Glik was murdered in the Holocaust.
UNDERLINE any examples of spiritual resistance. CIRCLE any
examples of armed resistance.
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Name Date Class

Music in WWII Student Hand Out

Next, listen to the songs “Zog Nit Keyn Mol” and “Shtil di Nakht." Write down 5
things that you observe as you listen. You might write about...

Zog Nit Keyn Mol Shtil di Nakht

Melody      Harmony      Major  Key      Minor  Key

Tempo      Tone      Dynamics       Ins t ruments

1

2

3

4

5

1

2

3

4

5
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In this lesson, students learn about the Violins of Hope. This should take
approximately 1 hour, with an optional Deep Dive that would add another
hour to the lesson. Before beginning this lesson, please make sure students
have a prior working knowledge of the Holocaust, either in their social
studies class or by referencing Unit 1. 

Academic Standards
MU:Pr4.2.5c Explain how context (such as social, cultural, and
historical) informs performances.

Materials Needed
Projector/Promethean board with audio output
Writing utensils, for students

Grade Levels
Middle and High School

Holocaust
Jewish
Luthier
World War II

The following terms will be used in this unit. Their definitions
can be found in the Glossary on page 28:

Vocabulary
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Unit 2: The Violins of Hope



Instructional Sequence

What does music mean to you? Why is it important?
If you could only choose a few of your possessions to preserve forever,
what would they be?

Prepare the Students - Pre-Lesson Discussion Questions:2

See pages 15-18 for Student Handout, which includes a biography of
Amnon Weinstein, founder of the Violins of Hope.

Listen to Amnon and his son, Avshalom, speak about the Violins of Hope.
See special footage of Amnon at work in his luthier shop and watch as
violin virtuoso Hagai Shaham plays one of the violins.

Present: Violins of Hope Background Info

  
      https://tinyurl.com/about-voh (Runtime: 10 min 23 sec)

3

Deep Dive
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Prepare Yourself:

Read about the Violins of Hope and explore the website:
https://www.violins-of-hope.com/

1

Violins of Hope Documentary (Runtime: 57 mins)
https://tinyurl.com/voh-documentary 

Ask the students to reflect on one specific violin's backstory. How does the
backstory illustrate aspects of life during the Holocaust?

Summarize - Post-Lesson Discussion Questions:4

https://tinyurl.com/about-voh
https://tinyurl.com/voh-documentary


Name Date Class
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After growing up to become one of the most respected violin makers in the world, Amnon
became determined to reclaim his lost heritage. Five decades after his family had been
destroyed, he started reflecting not only on the Holocaust but on the role that music -
specifically the violin - played in Jewish lives throughout that dark period. He started
locating violins that were played by Jews in the camps and ghettos, painstakingly piecing
them back together so they could be brought to life again on the concert stage. Although
most of the musicians who originally played the instruments were silenced by the Holocaust,
their voices and spirits live on through the violins that Amnon has lovingly restored. He calls
these instruments the “Violins of Hope.”

Amnon Weinstein’s wife, Asaela Belski Weinstein — or Assi, as she is known — is the daughter
of Asael Bielski, the second of the three Bielski brothers (made famous by Edward Zwick’s
film Defiance) who saved 1,200 Jews in the occupied Soviet Union during World War II.

About Amnon Weinstein:
Founder of the Violins of Hope

Amnon Weinstein has spent the last two decades
locating and restoring violins that were played by
Jewish musicians during the Holocaust. He dedicates
this important work to 400 relatives he never knew.
These grandparents, uncles, aunts, and cousins stayed
behind in Eastern Europe when Amnon’s parents,
Moshe and Golda, immigrated in 1938 to Palestine,
where Moshe opened a violin shop.

After the war, Amnon’s father, Moshe, learned that his entire family—400 people in all—had
been murdered during the Holocaust. The pain of this discovery led to his first heart attack.
Moshe never spoke of his family again. When young Amnon would ask his mother, Golda,
about their relatives, she would show him a book about the Holocaust. Pointing to the photos
of the dead, she would say, “This is our family.” She would break down in tears, unable to
explain further.

Violins of Hope Student Hand Out



About the Violins
Here are a few examples of the instruments in the Violins of Hope exhibit and
their backstories. For the history of all of the instruments, go to violins-of-
hope.com (scroll to the bottom of the page and hover your mouse over “The
Violins” to reveal a dropdown menu of each instrument). 

The Erich Weininger Violin, made in the workshop of Schweitzer,
Germany around 1870

Erich Weininger was a butcher in Vienna as well as an amateur violinist.
When the Nazis marched into Austria in 1938, Erich was arrested and
sent to Dachau (the longest running concentration camp under the Nazi
regime), where he managed to bring along his violin. He later was sent
to Buchenwald, another concentration camp, and though he was not
allowed to play there, he still kept his violin. In a miraculous way, Erich
was released from Buchenwald by the help of some Quaker people. He
then returned to Vienna only to be one of the very last Jews to escape
Nazi Europe. He boarded an illegal boat to Palestine, but was soon
arrested by British police who did not allow Jews to come to the country.
Erich, with violin still in hand, was deported to the Island of Mauritius, off
the coast of East Africa, where he stayed until the end of WWII. While in
Mauritius, Erich started a band with other deportees, playing classical
music, local folk music, and jazz music. His violin was given to Violins of
Hope by his son, Zeev.

The Friedman Violin

This is a typical story of a Jewsih family in Romania. Two sisters, 9 and 11,
shared the same violin. Both took music lessons with a nice teacher while
their mother watched over and made sure they practiced every day.
During the war, being transported from one place to another, the girls
were eventually separated from their parents, but the parents continued
to keep the violin as a souvenir of their talented daughters. When the
war ended, the girls were taken by Aliyat HaNoar (a child immigration
organization) and sent by boat to Palestine. This was not the end of their
travels and troubles. British police, then in control of Palestine, sent the
boat and all immigrants to a camp in Cyprus, and island in the
Mediterranean Sea. Months later, the girls were reunited with their
parents and their forgotten violin when they arrived in Israel with the
thousands of other survivors who were interned in Cyprus.
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Violins of Hope Student Hand Out

https://www.violins-of-hope.com/


About the Violins, continued

The Jacob Hakkert Violin, Mirecourt, France, 1906

This is the first hand-made violin by a famous
Dutch Jewish luthier (violin-maker), Jacob Hakkert,
who studied in the luthier school in Mirecourt,
France. He joined the family business shop in
Rotterdam, Holland, around 1910. Hakkert was an
active maker who made violins, violas, and cellos.
He also had a reputation for developing and
selling good quality strings, which were popular
among many musicians. Hakkert was deported to
Auschwitz, where he died on May 22, 1944.
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Violins of Hope Student Hand Out



MU:Re7.1.6a Select or choose music to listen to and explain the connections to
specific interests or experiences for a specific purpose.

MU:Re7.2.7b Identify and compare the context of music from a variety of
genres, cultures, and historical periods.

MU:Re8.1.7a Describe a personal interpretation of contrasting works and
explain how creators’ and performers’ application of the elements of music and
expressive qualities, within genres, cultures, and historical periods, convey
expressive intent. 

MU:Re9.1.5a Evaluate musical works and performances, applying established
criteria, and explain appropriateness to the context, citing evidence from the
elements of music.

MU:Cn10.0.6a Demonstrate how interests, knowledge, and skills relate to
personal choices and intent when creating, performing, and responding to
music.

MU:Cn11.0.6a Demonstrate understanding of relationships between music and
the other arts, other disciplines, varied contexts, and daily life. 

Academic Standards
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Use our Fiddling Around the World interactive presentation to take your students on a
musical journey. Students will explore nine different cultures across four continents.
What do these destinations have in common? Their traditional folk music all
incorporates the fiddle! In doing so, students will explore the importance of music in
culture. This lesson lasts approximately 45-minutes, and may be broken down over the
course of several days.

This unit can stand alone, as an introduction to ethnomusicology and the fiddle, or it
can be used in conjunction with the previous lessons, emphasizing music's (and
especially the violin's) important role in creating and preserving cultural identity.

Unit 3: Fiddling Around the World
An exploration of folk music and the fiddle.



Fiddle
Violin
Classical music
Culture
Influence
Populated
Pegs (part of the violin)
Bridge (part of the violin)
Body (part of the violin)
Hair (part of the bow)

The following terms will be used in this unit. Their definitions
can be found in the Glossary on page 28:

Materials Needed

Fiddling Around the World interactive presentation:
https://tinyurl.com/fiddling-around
Projector/Promethean board with audio output
Student Packet (provided after Instructional Sequence)
Writing utensils, for students

Grade Levels

4th-8th Grade

Vocabulary
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Instructional Sequence

How would you describe the culture of your hometown or family?
If you had to pick a song or type of music to describe your hometown,
what would it be?
What song(s) or type(s) of music do you associate with your family?
What songs did you know as a small child? How did you learn them?
In which style(s) of music would you usually expect to see a violin?

Prepare the Students - Pre-Lesson Discussion Questions:2

Present:

Fiddling Around the World Presentation https://tinyurl.com/fiddling-around.
See subsequent pages for Student Handout.

3

Prepare Yourself:

Preview the Fiddling Around the World presentation: 
 https://tinyurl.com/fiddling-around

1

Which country’s or culture’s music did you enjoy the most? The least? Why?
What instruments, besides the fiddle/violin, did you observe?
Pick any two cultures/countries. Ask the students to name similarities and
differences between the two.

Summarize - Post-Lesson Discussion Questions:4
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Fi
ddlin

g Around the World

An exploration of folk music and the fid
dle

Name 

Date                Class

Student Hand Out



YOUR ANSWER:

What is afiddle?

What isfolk music?

INTRODUCTION

YOUR ANSWER:

Fiddling Around - 1



APPALACHIA

 
 
 

 
 
 

 
 
 
 
 
 

1.
 
 
 
 
 

2.

1.
 
 
 

2.
 
 
 

3.

2 Facts from
Louisiana

NORTH AMERICA LOUISIANA

 
 
 

 
 
 

 
 
 
 
 
 

1.
 
 
 
 
 

2.

1.
 
 
 

2.
 
 
 

3.

2 Facts from
Appalachia

As I listen, I observe...

NORTH AMERICA

As I listen, I observe...

Fiddling Around - 2



 
 
 

 
 
 

 
 
 
 
 
 

1.
 
 
 
 
 

2.

1.
 
 
 

2.
 
 
 

3.

2 Facts from Brazil

 
 
 

 
 
 

 
 
 
 
 
 

1.
 
 
 
 
 

2.

1.
 
 
 

2.
 
 
 

3.

2 Facts from Mexico

MEXICOCENTRAL & SOUTH AMERICA

BRAZILCENTRAL & SOUTH AMERICA

As I listen, I observe...

As I listen, I observe...

Fiddling Around - 3



NORWAY

 
 
 

 
 
 

 
 
 
 
 
 

1.
 
 
 
 
 

2.

1.
 
 
 

2.
 
 
 

3.

2 Facts from Ireland

EUROPE IRELAND

 
 
 

 
 
 

 
 
 
 
 
 

1.
 
 
 
 
 

2.

1.
 
 
 

2.
 
 
 

3.

2 Facts from Norway

EUROPE

As I listen, I observe...

As I listen, I observe...

Fiddling Around - 4



KLEZMER

 
 
 

 
 
 

 
 
 
 
 
 

1.
 
 
 
 
 

2.

1.
 
 
 

2.
 
 
 

3.

2 Facts About
Klezmer

EUROPE

As I listen, I observe...

Fiddling Around - 5



INDIA

 
 
 

 
 
 

 
 
 
 
 
 

1.
 
 
 
 
 

2.

1.
 
 
 

2.
 
 
 

3.

2 Facts from China

ASIA CHINA

 
 
 

 
 
 

 
 
 
 
 
 

1.
 
 
 
 
 

2.

1.
 
 
 

2.
 
 
 

3.

2 Facts from India

ASIA

As I listen, I observe...

As I listen, I observe...

Fiddling Around - 6



becauseI most enjoyed listening to the music from

CONCLUSION

Word Bank
Fiddle

Appalachia

Zydeco

Mariachi

Rabeca

Hardanger

Celtic

Ireland

Klezmer

Sarangi

Erhu

Fiddling Around - 7



Glossary
Antisemitism : Prejudice or discrimination against Jews. Antisemitism can be based on
hatred against Jews because of their religious beliefs or their group membership
(ethnicity), but also on the erroneous belief that Jews are a race. Nazi antisemitism was
racial in nature; Jews were viewed as racially inferior to Aryans and destructive of the
world order.

Aryan : Term used in Nazi Germany to refer to non-Jewish and non-Roma (Gypsy)
Caucasians. Northern Europeans with especially "Nordic" features such as blonde hair
and blue eyes were considered by so-called race scientists to be the most superior of
Aryans, members of a "master race."

Auschwitz :  The largest Nazi concentration camp complex, located 37 miles west of
Krakow, Poland. The Auschwitz main camp (Auschwitz I) was established in 1940. In
1942, a killing center was established at Auschwitz-Birkenau (Auschwitz II). In 1941,
Auschwitz-Monowitz (Auschwitz III) was established as a forced-labor camp. More than
100 subcamps and labor detachments were administratively connected to Auschwitz III. 
Body (of a violin) : The large, hollow part of a string instrument.
Bridge (part of the violin) : The bridge is a hard piece of wood that the strings lay on
top of. It's at the bridge that the strings stop vibrating and sound travels from the strings
down into the body of the violin.

Classical music : Music written out on sheet music, usually following long-established
traditions and principles, separate from popular music (folk, pop, jazz, rock, etc.).

Concentration camp : Throughout German-occupied Europe, the Nazis established
camps to detain and, if necessary, kill so-called enemies of the state, including Jews,
Gypsies, political and religious opponents, members of national resistance movements,
homosexuals, and others. Imprisonment in a concentration camp was of unlimited
duration, was not linked to a specific act, and was not subject to any judicial review. In
addition to concentration camps, the Nazi regime ran several other kinds of camps
including labor camps, transit camps, prisoner-of-war camps, and killing centers.

Culture : The customs, arts, social institutions, and achievements of a particular nation,
people, or other social group.
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Dynamics : The different volumes at which a musician plays or sings.

Fiddle : A violin, especially when used to play folk music.

Ghetto : A confined area of a city in which members of a minority group live.

Hair (of a violin bow) : Part of the violin bow that is rubbed across the violin strings,
causing the strings to vibrate and produce sound.

Holocaust : The Holocaust was the state-sponsored systematic persecution and
annihilation of European Jewry by Nazi Germany and its collaborators between 1933
and 1945. Jews were the primary victims. Six million were murdered.

Harmony : Notes played in addition to the melody.

Jew or Jewish person : Someone who practices the religion of Judaism

Luthier : Someone who makes, repairs, or restores stringed instruments.

Major key : Music or scales whose tonality is bright, majestic, or joyful.

Melody : A sequence of individual notes that, when played one after another, create a
recognizable tune, in the same way that words create a sentence.

Minor key : Music or scales whose tonality is melancholy, eerie, or distressed.

Nazi : A political party in Germany active from 1920-1945. The Nazi party believed that
that the world was divided up into competing inferior and superior races, each
struggling for survival and dominance. Successful races maintained racial purity,
reproduced to expand and strengthen the race-nation, and conquered territory and
resources at the expense of inferior races. In the Nazis’ eyes, Jews were not a religious
denomination, but a dangerous non-European “race.”

Partisan : A member of an irregular military force formed to oppose control of an area
by a foreign power or by an army of occupation by some kind of insurgent activity. 

Pegs (part of the violin) : The part of the violin that holds the strings in place inside of
the pegbox and can be used to tune the strings.
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Propaganda - False or partly false information used by a government or political party
intended to sway the opinions of the population.

Resistance :

      Armed resistance : Acts of opposition, defiance, or sabotage using weapons or 
      including typical battles, attacks, or guerrilla strikes.

      Cultural resistance : Acts of opposition that are usually related to cultural traditions 
      and the preservation of human dignity, intended to undermine an oppressor and 
      inspire hope within the ranks of the resistors.

      Spiritual resistance : Acts of resistance aimed at preserving human dignity in 
      dehumanizing conditions

Tempo : The speed at which a passage of music is or should be played.

Tone : The quality and strength of a musical sound.

Violin : A small, wooden instrument with four strings. It is the highest pitched instrument
of its family. It can be played with a bow or by plucking.

World War II : A war that lasted from 1939-1945, fought between two opposing
alliances: the Allies (United Kingdom, United States, Soviet Union) and the Axis powers
(Germany, Italy, Japan); often abbreviated as WWII or WW2.
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